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Today’s Higher education institution is now operating in the context of marketing and branding, promotion of excellence and excellence in management. In this setting the following have to be areas of concentration:

· Staff training and development

· The development and implementation of formal strategic plans

· Establishment of partnerships and collaboration with other higher education institutions, commerce and industry

· Entrepreneurship and cash generation 

· Research orientation

Survival of today’s university is dependent on mergers, federation, collaboration and joint ventures in the same way that private business organizations operate funding for research.  As the University plans strategically, the central focus will be the market for students, globalization trends, the issues of trade and extending to new frontiers.

An Overview of the United Kingdom Situation

In examining the United Kingdom situation, (Rich, AUA 2001 Conference) highlighted the fact that the market for 18 to 25 years olds was saturated.  He also asserted that the UK University system was in need of new management perspectives and improvement in efficiency.

Today’s University, he opined,  has to emphasize the following:

a. Internationalization of the University

b. A Multi-ethnic/multi-national body

c. Academic Staff Tenure and Development

d. Development of both the Academic and Administrative structures concurrently

e. Identify the ideal structure for HR, which should be development; all embracing and challenging.

-
HR has to be more strategic, transforming the University to access funding and achieve its mission

Table 1

Number of Institutions (as at August 2000)

	
	Universities
	University Institutions
	Colleges of Higher Ed
	Total

	England
	73
	90
	39
	129

	Scotland
	13
	13
	6
	19

	Wales
	2
	9
	4
	13

	N. Ireland
	2
	2
	2
	4

	UK
	90
	114
	51
	165


Breakdown of HEFCE Funding 2001 – 2002

· Student Assistance






…………………………….  £4,757 m 

· Research ……………………………………….. £4,888 m

· Teaching ……………………………………….. £3,162 m

· Special Funding  ………………………………..£    627 m

· Rewarding and developing staff in HE …………£     80 m

Issues in International Competition

· English Speaking HEIs

· Commercial partners

· For profit entrants to the education market

· Impact of globalization

Issues in Social Inclusion/Widening Participation

· Government priority

· Role of HEIs in the social inclusion agenda

· Contribution of HEIs to social cohesion and citizenship

The WEB and the Internet have opened up new frontiers for higher education in two ways.  Firstly, higher education has become much more global with new opportunities for the UK but also for others to challenge.  Secondly, the provision of higher education can be “deconstructed” with its different components able to be provided by various sources; including new players.  This will has altered the whole paradigm of teaching and learning, and indeed the concept of a university.  To help address the challenges, the Government has been helping to fund the development of a UK e-University.

Relations with the Private Sector

· Investment funds to help modernize the sector

· Open invitation to all providers

· Access to the University’s materials and resources

· Colloboration in the area of  Research and Consultancy

Five (5) contemporary trends affecting faculty work-life and the academic profession in higher education include: reductions in funding, increasing entrepreneurship, the changing nature of academic appointments, the emphasis on research, and efforts toward reform of undergraduate education.
A central question framing the discussion of these major forces reshaping higher education is this: How might the academic profession respond to these trends in ways that enhance faculty performance, well-being and satisfaction, and thereby foster the ability of faculty members to serve students, institutions, and society?
Based on the research of Charles J. Walker (2002, 2003) on faculty well-being, it was assumed that faculty would respond most effectively to change if they are striving to achieve challenging and meaningful goals, are experts at the work they do most often, have sufficient control of their work, have reliable sources of social support, and receive feedback on the quality of their work on a regular basis. 
Economic trends are affecting significantly the nature of faculty work in higher education. In particular, public colleges and universities, whose budgets rely on increasingly limited state funding for support, face ever more difficult challenges. The reduction in resources will certainly challenge remaining faculty in their efforts to meet the instructional needs of students while at the same time attending to research, service initiatives, and professional development. As states reduce support for public education, they force state institutions to become more entrepreneurial and to look for revenues elsewhere (Lee and Rhoads 2003).

In some parts of the UK funding has also been linked to teaching performance and universities are competing to attract the best students. Inevitably this competition for scarce resources has led universities to put greater pressure on their staff and to seek to more actively manage available resources.  In parallel to such moves, governments have sought to persuade universities to make more use of the management techniques common to the private sector. They have ranged from a greater emphasis on strategic planning to a swifter responsiveness to the external environment (partly through greater delegation of decision making to officers). Many of these initiatives were precipitated by the Jarratt Report (1985).
Diversification of Tertiary Institutions, Quality and Relevance. 

Tertiary education in the English-speaking Caribbean consists of over 150 institutions of which over 60 percent are public, 30 percent are private, and the remaining ten percent are private but with some government support.  Among the private institutions are a number of ‘off-shore’ distance providers based primarily in North America and the United Kingdom. It is estimated that there are over 74 foreign institutions operating in the English speaking Caribbean offering a wide array of programs and delivery modalities.  These foreign institutions are more flexible in their admission policies than local tertiary institutions and tend to be more entrepreneurial in marketing themselves and their programmes.  Among the Caribbean institutions, the University of the West Indies (UWI) is the largest with three campuses in Jamaica, Trinidad and Tobago, and Barbados.  UWI uses some aspect of distance education technologies to deliver its programs across the region and has arrangements with other tertiary institutions to deliver some programmes and provide access for students. The English-speaking Caribbean also has local and regional institutions, technical and vocational colleges, a technological university, traditional universities such as the University of Belize, University of Guyana and the University of the Virgin Islands, and multi-disciplinary and special entities
.  

Currently, there is no regional accreditation agency in the Caribbean.  The Association of Caribbean Tertiary Institutions (ACTI) proposed a regional accreditation, equivalence and articulation (AEA) mechanism in 1999 which would have provided (i) a qualifications framework for the region, (ii) a means for assessing programme and course equivalencies, (iii) a quality assurance system, (iv) procedures for programme and institutional accreditation at the national and regional levels; and (v) guidelines for achieving articulation of programs within and between institutions
.  Unfortunately, funding was not made available and regional accreditation has not moved forward.  Consequently, individual institutions have begun their own quality assurance (QA) mechanisms with varying degrees of success.  For example, the University of the West Indies has a QA system based of self-assessment and external peer review, as does other higher education institutions in Jamaica, and the College of Science, Technology and Applied Arts of Trinidad and Tobago
. As a result of the lack of a comprehensive regional QA mechanism, tertiary education suffers from uneven quality, the lack of an incentive system to stimulate improvements in quality, relevance and efficiency, and information gaps, as students and their families are not equipped with sufficient information on the quality of tertiary education institutions and their programmes, with which to make informed choices.

The University Council of Jamaica (UCJ) has now been well established and has played a major role in the Jamaican situation.  Efforts are being made to have a regional accreditation body in the Caribbean led by the University Council of Jamaica (UCJ).

Financial Forces – The Caribbean

An Assessment of the Caribbean situation will show that the financial forces loom large.   This can be viewed from two perspectives; the fiscal constraints faced by Government and the inability of students to pay for their programmes.  With the low level of growth in some territories and correspondingly the inability to secure jobs, students are reluctant to take up loans or have difficulty in repaying. In the area of financing it is has been clearly outlined by the Jamaican Government that the level of financing to higher education has to be examined in the light of fiscal constraints. Cuts have already occurred in some areas.  More funds will be diverted to other sectors of the education system. Specific economies such as Barbados and Trinidad & Tobago do not have the fiscal constraints such as Jamaica. However the region will be subjected in the short run to the World Trade Organization and the GATT dictates as they relate to subsidy in higher education. 

Traditionally, growth and revenue have been based on comparative advantage in the production and export of a limited number of agricultural commodities, minerals, tourism and financial services. 

A number of factors largely associated with globalization, are coming together to support the contention that the region will be unable to rely on these sectors as the basis of its competitiveness. Agricultural exports face loss of preferential access and competition from lower cost locations. Tourism is highly sensitive to downturns in international travel in response to crises. Increasing international pressure is being applied to offshore financial services. 

Excess demand and limited supply of tertiary education opportunities: Gross enrollment in tertiary education in the Caribbean region (estimated 12%) lags behind the rest of Latin America, as well as East Asia and OECD countries.  There are differences between Caribbean countries.  Some countries such as Belize, Trinidad and Tobago, Dominica and St. Kitts show large deficits in tertiary enrollment rates compared to other countries with similar income levels.  Bermuda, Barbados, St. Lucia, Jamaica and Dominican Republic appear to have relatively better participation in tertiary education.  

Participation in tertiary education is not always correlated with the enrollment level nor the completion rate at secondary level. Gross Enrollment rates in secondary vary for instance from 54 % in Belize and Dominican Republic to 86% in Jamaica and 100% in St. Kitts and Nevis but only a limited proportion complete the cycle and pass the CXC exams in 5 disciplines that will allow them to access tertiary institutions (from 25 to 40% of the cohort which enters secondary). The number of students sitting for the CXC has been steadily rising from just under 90,000 in 1993 to over 122,000 in 2002, an increase of 27% over ten years. But the proportion of students obtaining an acceptable grade in at least five CXC examinations since 1998 has remained constant over the last five years. Most Caribbean countries are investing massively in secondary education to improve access and quality fueling the demand for tertiary education.  As access to secondary education improves, the demand for tertiary education is also changing with a higher proportion of low-income students. Those students have less financial capacity to study abroad and are more likely to seek access in local institutions.

Observations seem to indicate that growth in tertiary enrollment in the Caribbean is impeded by a limited supply of institutions. In Barbados, for example, the four tertiary institutions admitted a combined total of only 4,600 students out of 13,300 applicants in 2000/01. Furthermore, the University of the West Indies (which accounts for about a quarter of total enrollment in the Anglophone countries) has approximately three times more applicants than its capacity.  Consequently, it is unclear whether CARICOM’s goal to enroll 15 percent of 18-24 year old in tertiary education by the year 2005 can be achieved.

High costs and limited financing: There is apparently limited data about the relative cost and financing of tertiary education in the region. However, there is evidence that the cost is comparatively high and that it puts a heavy burden on public finance and on students and their families. In the region, differences in public expenditure per student as 

a percentage of GDP per capita are worthy of note, with a high in Jamaica of 193 percent and a low in the Dominican Republic of 5 percent, compared to 25 percent on average in OECD countries. Students who cannot find the provision of adequate tertiary education programmes in their countries have to bear the cost of travel and subsistence abroad. 

There are significant differences between countries in terms of financing of tertiary education:  Barbados and Jamaica have relatively high levels of spending on tertiary education (respectively 30 percent and 23 percent of the total education budget), compared to lower levels in Cuba (17.7 percent), St. Lucia (12 percent) and the Dominican Republic (9 percent of the total education budget). In all these countries, public funding to tertiary education cannot be easily increased because of limitations on the education budget and the needs at other levels. 

Tertiary institutions in the Caribbean are mostly financed by grant resources provided by the Ministry of Education and cost recovery plays a modest role. With the exception of a few, colleges are financed by the governments based on expenditure categories. Since colleges are generally under-financed, public funding is usually used to cover salaries and basic utilities. Non-state revenues, such as student fees and other quasi-voluntary funds are modest and insufficient to provide for additional equipment, maintenance and capital improvement. Meanwhile, international donor funding is used to cover major investments, new facilities, program innovation. Public funding to tertiary education cannot be easily increased because of fiscal limitations and the competing needs created by the pressure of enrollment growth particularly at the secondary education level.

The current system of financing tertiary education appears to be neither equitable nor sustainable. Conceived to finance a minority of elite students, it cannot meet the needs of mass tertiary education. Financing is not allocated through a funding formula that would promote equity and performance, and, therefore, only a minority of students benefit from the process. OECS countries also pay a significant amount to finance the economic costs of the University of West Indies.  Most importantly, this system of financing will limit the sustainability of any proposed new activities, quality assurance systems, new training and educational services or the sustainability of the use of new educational technologies.  

Table 2 shows the budget allocation in the Jamaican situation.

Table 2

EDUCATION COSTS IN JAMAICA

	Item
	1998/99
	1999/2000
	2000/01

	National Budget (J$ billions)
	127.40
	160.10
	184.30

	Education Budget
	17.20
	17.20
	19.90

	Education Budget % of National Budget
	10.8
	11.00
	10.80

	Tertiary Budget
	2679166
	2595670
	3.50

	Tertiary Budget % of Education Budget
	15.6
	15.10
	17.70

	UTech's Gov't funding as a % of Tertiary Budget
	24.9
	25.3
	17.80

	UTech's Budget 

Gov'ts allocation to UTech
	
978600120

667902000
	1143331570

656089968 
	1118419376

624512737

	Gov'ts Subvention as a % of UTech's Budget
	68.2
	57.4
	55 


Source:  Statistical Institute of Jamaica 2001 – 2002.

The Academic Forces

The nature and structure of faculty employment has changed. Part-time and non-tenure-track appointments in higher education have increased (Baldwin 1998). Just as the 18 to 22 year-old residential students no longer represent the majority of new students on campus (Keller 2001), neither is the full-time tenure-track professor reflective of the new faculty member. More than half of all full-time faculty appointments made in the UK during the 1990s were non-tenure-track appointments (Finkelstein and Schuster 2001).
Three major forces have collided to create the changes in the structure of academic positions. A distrust and lack of confidence in the benefits of tenure, an assumption among managers that using part-time over full-time faculty and non-tenure-track over tenure-track appointments is cost effective and flexible, and a belief among constituents outside and inside the academy that non-tenure-track positions are more accountable to institutional goals have fueled these changes.

Tenure at the University of Technology, Jamaica

The policy approach to tenure at the University of Technology, Jamaica is that all academic staff appointed by the University shall be required to serve a probationary period before being considered for tenure (undated termination contract). Tenure is viewed as a mark of distinction, which signifies the University's desire and commitment to retain a staff member in indefinite employment subject to performance. 

The criteria for granting tenure on completion of the probationary period are: 

[a] 
Satisfactory Teaching and Advisement. 

[b] Satisfactory Research/Scholarship/Creative Works/Professional Consultancy. 

[c] 
Satisfactory University and Professional Service. 

Save in the case of a Professor, indefinite tenure may not be conferred on any staff member who has not served six (6) years on the staff of the University or some other institution of higher learning approved by the Appointments Committee for this purpose; provided that the six (6) years of service shall not be construed as conferring entitlement to tenure.  Promotions to the rank of Professor carry immediate tenure. New full-time appointments to the rank of Principal Lecturer or Professor may carry immediate tenure. Otherwise such appointments shall be for an initial period of one to four years. A Principal Lecturer or Professor who is appointed without tenure shall receive a formal review for tenure.  The disparity in compensation levels between the higher education institutions in the developed industrialized world and those in the developing world acts negatively in attracting scare skills.  This poses challenges for course offerings, recruitment and retention. 

Attracting Faculty

Attracting and retaining high caliber academic staff pose a serious challenge to many young tertiary institutions all over the world.  Due to global competition for staff, it is often difficult for Universities in developing countries to retain indigenous staff with special skills and academic experience.  It is even more difficult recruiting and retaining overseas staff with the skills experience and qualifications required.

At the University of Technology, Jamaica staff were recruited from overseas countries over the seven (7) years period from 1995 – 2002.  The major countries from which staff was recruited were United States, 17%, Canada 8%, Nigeria 20%, United Kingdom 10%. Cuba 8%, and other Caribbean Countries 17%.  The average retention period for overseas staff was two (2) years but five (5) years for locally recruited staff.

Important incentives for attracting and retaining staff include a tax-free salary for an initial 2-years for foreign staff from countries with which the Government of Jamaica has a double taxation treaty arrangement housing benefits, health coverage, insurance, education for children, a citizenship option after 5 years continuous service and a 25%  end of contract gratuity.  In spite of these, only 17% of foreign recruits remained in service at the end of the 2002 academic year.  Of the staff locally recruited, retention rate was higher being (86%).  Some of the reasons adduced for resignation among the foreign recruits included lack of job satisfaction (5%), home-sickness and cultural alienation (10%), fear of crime and violence (30%), a weakening exchange rate for the Jamaican dollar (55%) better job opportunities elsewhere (10%), family commitment (15%).

Although fiscal constraints have put a cap on salary increases, some of the non-monetary incentives considered included promotion prospects, provision of job opportunities for spouses, a conducive and friendly atmosphere, overseas attendance at conferences, participating in the university’s community outreach services and academic promotional opportunities.

Major shifts in the nature of undergraduate education have occurred in the areas of diversity, technology, and student affairs/academic affairs partnerships. Cultural forces, as well as the increase in student diversity over the last decade, have driven the development of diversity courses and diversity requirements in undergraduate education. Faculty is challenged to teach more, collaborate more, and to engage in activities for which the traditional faculty reward structures have had little regard (Schroeder 1999, Golde and Pribbenow 2000).  

Another important trend is the increase in both the number and sophistication of computer technology applications for teaching, research, and communication. Faculty who adopt technology for teaching, research, and service find themselves challenged to master changing pedagogy, changing expectations for their availability and accessibility, and changing research venues, all associated with sophisticated information transfer, information management, and improved communications capabilities (Baldwin 1998, Young 2002).

The investigation results show that in today’s academic setting, both tenured and non-tenured faculty members apparently view tenure as problematic, but majorities in both groups view it as necessary.  Although there are disagreements between these two faculty groups regarding tenure, its protection value is desirable.  It has been shown that tenured professors are less critical of tenure than were non-tenured professors.  Overall, the tenured faculty members are desirous to perpetuate many aspects of traditional tenure, whereas the non-tenured professors’ opinions of it were less charitable.  Despite such differences, majorities in both the USA and UK Universities systems agreed that tenure modifications are needed at AACSB – accredited schools. Although faculty support existed for modification of the concept, particularly among the non-tenured group, either group does not prefer culminating tenure.  Although incremental steps are being made to modify tenure, neither group would support a major overhaul.  From a practical standpoint, many faculty members apparently believe that their personal security would be threatened by drastic tenure in a significant recruiting disadvantage with those school offering tenure being more attractive to faculty members.  Major changes in tenure will be difficult because the majority of both tenured and non-tenured tenure-track faculty members agree that tenure is necessary.
Global Forces

There is a need for creative change in curriculum offerings to suit the job shifts and the global market place. The Education sector in the Caribbean can be said to have responded more to globalization than any other sector.  Off shore universities and online programmes have had a major impact.  

Table 3 shows the growth of accredited programme and institutions in Jamaica.

Table 3

UNIVERSITY COUNCIL OF JAMAICA

DATA ON ACCREDITED PROGRAMMES AND ACCREDITED INSITUTIONS

	YEAR
	ACCREDITED LOCAL INSTITUTIONS
	ACCREDITED FOREIGN INSTITUTIONS
	ACCREDITED PROGRAMMES

	March 2003
	41
	7
	43
	10

	March 2002
	43
	-
	32
	8

	March 2001
	40
	5
	-
	-

	April 1998
	37
	3
	17
	3


Source:  UCJ Annual Report  -1998, 2000-2001, 2001-2002, 2002 - 2003

Leadership

A recent study done by Horace Williams has shown that the leadership style displayed by the leaders of selected tertiary institutions in Jamaica is transformational.  This type of leadership is needed to move higher education to a plateau and responses to the globalization trends.  It is critically important that adequate succession planning is in place to ensure that smooth transition and the maintenance of this momentum. 

There is the debate as to how to adequately measure the output of academics through the performance appraisal process in the context of teaching and advertisement, research, service to the University and service to the community.  Faculty is now in a globalized market with high expectations and demands from the clients.   There is therefore the need for a wider skills set that grasp of technology and flexible teaching hours.

Social Forces

Some of the social forces impacting on the sector are the gender balance in the institutions and a relatively young population in the region.   Two income family households now force the institutions to cater more to the working population and more so to the large section of the households headed by women.  Students now seek to find flexible programmes to suit work and family requirements.  The present situation dictates that the cohorts attending higher education institutions are no longer the cream of the crop but a widely dispersed group with diversity of interests academic and skills backgrounds.  There is the ongoing search for degrees in non-traditional relevant areas. 

In assessing the increasing demand for higher education, there is the challenge as to who should pay.  The debate centers around the public or private rate of return.  Central to the debate, is the need for a strategic direction for long-term investment in education.

The present trend shows a surge in demand for Masters programmes.  This has to be evaluated against the needs of the region for skills, research and small business entrepreneurs.  The curriculum has to be made relevant to the job market and the link between “town and gown” be established. The globalize trend has forced the local institutions to revisit curriculum to provide more flexible course offerings and to respond positively to the needs of the market and clients.

A concerted effort is needed to increase private sector funding and collaboration in research and consultancy. Caribbean institutions will also have to establish niches in line with the development needs of the particular territories  

Faculty in all career stages need assistance from administrators and colleagues in 

identifying the ways to prepare themselves for new roles and responsibilities. For 

example, many faculty need assistance in becoming more entrepreneurial about their 

work and seeking external funding. Universities typically spend about 60 per cent of their income on staffing. 

Table 4

GDP PER CAPITA AND GROSS ENROLLMENT IN TERTIARY EDUCATION
	Countries
	Size (sq. km)
	Population '000 (2001)
	Per Capita GNI (2001)
	Gross Enrollment in Tertiary EducationA

	Antigua & Barbuda
	440 
	68.0 
	9,070   
	10**

	Barbados
	430 
	268.0
	9,250     
	38  

	Belize
	23 
	240.0
	3,110   
	6**

	British Virgin Islands
	58 
	19.2 
	2054* 
	6**

	Cayman Islands
	260 
	35.0 
	28,900* 
	

	Cuba
	110,860 
	11,222.0 
	1560* 
	24  

	Dominica
	750 
	73.0 
	3,200   
	5**

	Dominican Republic
	48,730 
	8,505.0 
	2,230   
	14  

	Grenada
	340 
	99.0 
	3,72 0  
	4**

	Guyana
	214,970 
	766.0 
	840   
	8**

	Haiti
	27,750 
	8114.0 
	480   
	1  

	Jamaica
	10,990 
	2,668.0 
	2,720   
	16  

	St. Kitts & Nevis 
	360 
	41.0 
	6,880   
	8**

	St. Lucia
	620 
	158.0 
	3,970    
	25  

	St. Vincent
	390 
	116.0 
	2,690   
	3**

	Trinidad & Tobago
	5,130 
	1,310.0 
	5,540  
	6.5

	Turks & Caicos
	166 
	16.9 
	7,700* 
	

	Argentina
	2,780,400
	37,478.0
	6,960 
	36 (1997)

	Brazil
	8,547,400
	172,564.0
	3,060  
	16 

	Chile
	765,630
	15,397.0
	4,350 
	38 

	Mexico
	1,958,200
	99,415.0
	5,070 
	21


Sources:  Caribbean Latin American Action, IMF Financial Statistics and Inter American                      

                Development Bank.

Conclusion/Summary

Challenges in Today’s University

· Universities will have to promote excellence in specific areas aligned to their missions.  Strategic alliances with other Universities are imperative.  The most recent efforts concentrated on the team approach and a shared vision. HR will only concentrate on strategic areas; some of the present functions will be contracted. Universities have not fully supported pay for performance especially for academics.

· Student centred learning had been the main focus for the past five years.  This is being complemented by the modular approach as opposed to rigidly structured courses.  Many Universities have difficulty recruiting special skills in both administration and teaching.  This is due in some part to the unattractiveness of academia and the inability to compete with industry and commerce.

The Competitive University System

· Marketing and Branding

· Promoting excellence

· Excellence in management

· Globalisation

· Technological changes

The University is expected to concentrate on the following:

·     Staff training as a priority

·     Establishment of clear goals

·     Marketing

·     Establishment of Key partnerships with other universities, industry and commerce

·     Ensure adequate Student numbers so as to be viable

·     Generate cash to fund programmes

The Future Of Today’s Universities

· Mergers

· Federation

· Collaboration

· The students are first (student-centred approach)

· Student/lecturer ratio is critical

· The academics development process is key

· Research is critical to all academic programmes

There is also concern as to the quality of e-learning, how to regulate and how to assess. New strategies are needed to improve management and lift the level of efficiency.

Today’s University has to emphasise internationalisation and entrepreneurship. 

It is envisaged that by 2010 less than 50% of jobs in developed world will be full time, and a large percentage of jobs in the developing world will be part time. The question is, how much of HR will be contracted out and how will new systems be funded? 

All systems have to be properly assessed prior to implementation so as to determine how they will be maintained. Management development, recruitment, training and proper performance appraisal are critical to maintain a sustainable high quality educational institution.

 “It is particularly important that academics and administrators in higher education achieve a sense of common purpose and mutual respect.  There is much talk of collaboration and partnership between Higher Education Institutions (HEI) and other organisations while cooperation and sharing of goals within the institutions remain limited.  The divide between the academic and the administrator can manifest itself at all levels, demonstrated by lack of trust, perception of difference in status and power in opportunities for career development, and a tendency to stereotype colleagues”.

The Challenges in Programming

· Expansion of University education

· High priority to learning and teaching

· Creation of Institute for Learning and Teaching

· Programmes specification

· Quality agenda

· Revolving loan fund for research

· Governance in funding

· Support for all initiatives, which do not cost money. Initiatives with resource implications deferred until after comprehensive spending review.

· HE to play a key role in Lifelong Learning and to make a bigger future contribution by:

-
     Links to economy

-
Staff - in the long term, all teachers in HE should carry a professional qualification

· Governance

· Funding

· HE’s role in a knowledge-driven economy

· Demand for HE

· Impact of new technology

· Recruitment and rewarding of staff

· Quality assurance credible but non-bureaucratic

· International competition

· Social inclusion/widening participation

Challenges in Funding

Sources of increased funding

· Public funding

· Market fees

· Graduate contributions

· Voluntary contributions

· Endowments

Challenges in Recruiting and Rewarding of Staff

· Low priority to people management issues

· Equal pay for work of equal value and equal opportunities issues

· Outdated pay structures and negotiating arrangements

· Recruitment and retention difficulties in some areas

· Pay levels

· Training and development of staff

Challenges facing  Social Inclusion/Widening Participation

· Government priority

· Role of HEIs in social inclusion agenda

· Contribution of HEIs to social cohesion and citizenship

The Employer’s Expectations

·      Student knows what to except at the workplace

·      High performing students with appropriate skills and attitudes

·      Standard transcripts throughout the institution

·      Fixed and known identity of the institution

·      Adaptability to non-conventional areas

Credit Based Schemes

· Ease of access

Multiple entry and access point

· Reduce risk/Stigma of failure

· Enhancement of student choice

-

























Difficulty to get trapped

-      Can slide off to other courses

· Enhance interdisciplinary approaches
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